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CHAPTER I
THE PROBLEM AND DEFINITIONS OF TERMS USED
Teachers are busy people -- overloaded with papers to
correct, records to keep, meetings to attend, and lessons to
plan.

Planning lessons, an extremely important part of a

teacher's job, should be given a great deal of his time and
throught.
In reference to lesson planning, perhaps teachers
should keep in mind ways that children learn.
first hand experiences.

One way is by

The teacher is confronted with the

problem of providing first hand experiences in the classroom
or as a part of school life.

The teacher must also provide

an enriched background from which the children can learn.
One valuable way to provide these experiences is the
use of resource people in the classroom.
variety of interests.

Children have a

They enjoy making collections and

pursuing hobbies, and learn readily while hearing of and
viewing other people's hobbies, collections, and interests.
This paper will deal particularly with the use of
parents as resource people.

I.

THE PROBLEM

Statement o f ~ problem.

One of the purposes of

this study was to find if the use of resource persons is a

2

valuable and sound method of teaching.

Another purpose was

to find the values of such teaching to the child, to the
teacher and to the parent.

Is it a justifiable technique

for developing the purposes and reaching the goals of a
well planned social studies program?

Another purpose was to

expose the problems involved in the use of this method and
to try to solve at least some of them.
Importance ,2!

~

study.

One of the important goals

of education is to teach children how to live successfully
and democratically in their community and nation, to be
tolerant and understanding citizens of the world.

Bringing

into the classroom people from the community and from other
parts of the world should further this goal.
We realize that children cannot help but be influenced in their concepts of the world by the changing
world concepts of adults. Places far off and once
remote mere places on a map, have become places of
direct experience to many adults whose lives before
World War II had been bounded by their own communities.
Children feel the enlarged view of adults. How this
shrinkage of the world will affect the transition
which takes place in children's thinking from the
here-and-now to the far-away and long ago in time and
place is, as yet, a matter of conjecture. It may make
the transition faster but this we do not know. What
we do know is how urgent it is that our citizens develop
good attitudes toward the many kinds of people who
inhabit the globe and from whom our children can no
longer be separated.
That the school is aware of the need is shown in the
efforts made both to give a more accurate picture of
life in other lands and to relate causes of the way
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people live to geographic and historic factors. There
is not so much of wooden shoes and Dutch caps in the
teaching of Holland, not so much of the merely picturesque in the teaching of any land. Instead, there is a
definite trend toward basic understanding of peoples,
on emphasis upon the common denominator in human relations, and on regarding differences as due to causes
and as something to be enjoyed rather than ridiculed or
merely tolerated.
Awareness that mere understanding is insufficient
in the cultivation of human relations and that understanding must be coupled with action is shown, too, in
the efforts in schools to make the classroom itself a
living demonstration of fundamental democracy where
each personality is respected for what he is, where
barriers of race, religion and nationality are broken
down in the daily life of the classroom. In schools
where children seldom have the chance to meet children
of different backgrounds -- this is often true in
great cities where national groups cluster together
in neighborhoods -- exchanges of visits and co-operation in extra -- school activities are encouraged in
order that children may gain a wider outlook on human
relations (5:400-401).
Supplementary reasons f.2.!. making the study.

First of

all, in this age of emphasis on science and technical skills,
it is impossible for any teacher to keep up with everything.
She cannot keep informed in the varied new fields of interest.
She must have a continuous flow of information, and has very
little time for obtaining it.

Often the father of one of

the children in the room can come to the rescue, and she can
learn along with the children in the classroom.
Next, many teachers are not aware of the opportunities
and resources present in their community and in parents of
children in their own schoolrooms.

All teachers have to deal
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with parents, but not all have discovered how exciting and
satisfying this relationship can be~

A parent who is an

ally is worth ten who are strangers.
Finally, airplanes have made it possible for us to
get to any other country in the world in a day.

In the

future, our school children may be spending week ends in
Tokyo or other distant lands.

Is our social education ad-

vancing and keeping pace with our air science?

At the

present time, getting to another country is not such a
problem, but knowing how to act after we get there is
important and should be of vital concern to teachers.

This

study was undertaken in the hope that by encouraging teachers
to use persons from various cultures or backgrounds or to
bring in people to tell about them in the classroom will
help build brotherly love and develop respect for all peoples.

II.

DEFINITIONS OF TERMS USED

Resource person.
A resource person is any individual who is invited
to assist a school group in some way or other. The
resource person may be the principal of the school,
another teacher in the building, a supervisor or the
superintendent, a pupil from another room, or an adult
in the community. Resource persons are usually invited
to assist with some aspect of the work of a particular
class group, and from that standpoint their use does
not comprise an all school activity (6:128).

Community residents who volunteer their hobbies,
collections, talents, skills or travel experience are
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resource people. They meet a need and provide a
situation where youngsters can get an answer to their
questions (7:83).
Parent participation.

Parent participation as the term

is used here refers to the assistance that interested parents
give in the school room.

This applies only to voluntary

participation by parents in contributing to the class work
being carried on in a particular classroom.
Social studies.

This refers to any areas that deal

with the study of human relationships.

The content of the

social studies is drawn from such subjects as geography,
history, and government.

CHAPTER II
REVIEW OF THE LITERATURE
Not a great deal has been written on this subject, and
much of the literature expresses similar ideas, using slightly different words.

The researcher thus feels really

challenged in searching for a variety of ideas and opinions
on this subject.

Using resource persons in the schoolroom

is not such an uncommon practice, but as far as the writer
knows, using parents of the pupils as resource persons is
not too commonly practiced.

Those doing so at the present

time feel as if they are pioneers.
courage them.

This should not dis-

The teaching profession can use some pioneer-

ing spirit!
As already indicated, teachers need help in these
rapidly changing times but are sometimes afraid to ask for
it for fear of being considered incapable or inadequate in
their field.

According to Bess Goodkoontz, asking for help

is usually an indication of intelligence, not of inferiority.
She says:
The teacher is one kind of specialist among many
other people with their specialities, all of whom want
to get into the act. There is really no way that they
can, unless the teacher realizes what they can do, and
finds a way to use it (3:6).
Use of these rich and vast resources must be skillfully
engineered by the teacher, but when carefully managed, the end
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result is a profitable one for pupils, teachers, and resource
person alike.

Roger M. Woodbury points out that teachers

should tap these human resources.

He says in part:

"The butcher, the baker, the candlestick maker" all
have something of interest and value to give the children.
All that is necessary is the fitting of the right
"resource" into the right place in the program at the
right time plus a little guidance and direction on how
to talk to the level of their subjects without "talking
down" or over simplifying the presentation. We know
our parents are willing and able to come to the aid of
our schools and teachers in a manner deemed most advisable by our educf1tors. Now it is up to us to utilize
these limitless sources of help and enrichment (9:33-34).
This use of parents benefits not only the pupil, the
teacher, and the parent but also results in better school
and community relationship.

Principals and administrators

are ever searching for ways to promote public relations
between the school and the conununity.

Satisfied customers

are always a good advertisement, whether the establishment
concerned is a commercial one or a public one.

Parents who

are aware of what is going on at school and who are part of
the program are ttsatisfied customers."

An article by l\Tyra

Woodruffs mentions this:
From the standpoint of school relationships such
parents become interpreters of the school program. Their
comments about the school are often more effective and
convincing than the interpretation of the professional
who is regarded as having a vested interest (10:467-8).
Most educators find it difficult to get fathers interested in school activities.

Occasionally, mothers will get
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brave enough to venture into the classroom, but fathers are
seldom willing to come.

Many fathers don't care about coming

to P.T.A.; consequently, the teacher has contact with the
mother only.

The only real information that the father has

about what is going on at school is what he gets second-hand
from the mother.

Bringing father into the classroom provides

a much needed opportunity for personal contact betvveen the
teacher and the father.

One father presented the writer

with a highly polished red apple at the beginning of his
talk to the class.

Needless to say, this was the beginning

of a good relationship between teacher and parent~

It is

surprising how eagerly fathers come to school when they are
asked to share their knowledge and skills with a school
class.

It is also astonishing how enthusiastically they

support the school and that teacher from then on.
Mothers do not seem to be as willing to respond to
invitations to participate in this capacity.

Possibly they

are not as accustomed to facing groups of people in their
daily work as are men.
The children enjoy having the teacher learn things
along with them; good rapport between the teacher and the child
is thus established.

Much of the information and material

presented is new to the teacher and valuable to her.
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Values to the parent from participating in the social
studies program.

We have all heard that it is better to give

than to receive.

Parents truly find contributing to the

social studies program at school a rewarding experience.

Here

are some of the values to the parent:
1.

Parents prize "thank you letters 11 from children
in the class very highly.

These letters give

participating parents an excellent opportunity to
compare the handwriting and independent work of
their child with that of every child in his class.
This is a better method of reporting than report
cards.

Parents sometimes can't interpret report

cards.
2.

An invitation to participate at school is good

for the adult's ego.

As James Hymes put it:

We in schools are wary of imposing on
people. We think we must not ask others to
do us "favors." We steer away from requests
for help. But this is a wrong psychology.
Our hesitancy springs from wrong ideas about
people, ideas we have to reverse. In truth,
we do the adult a favor when we make it
possible for him to help (4:19).
Everyone needs to contribute to a cause larger
than himself.

This kind of activity furnishes

parents with an opportunity to satisfy this need.

3.

Parents soon show an increased interest in the
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school.

As Woodruff so aptly puts it:

It is easier to understand an enterprise
in which one takes part than an enterprise
in which one is a stranger. Parents who have
helped in a school say that they have come to
understand better the problems, achievements
and philosophy (10:467-8).
Values of such~ program to the teacher.

Teachers,

as well as everyone else, take great satisfaction in feeling
that their job has been well done.

When properly handled,

this method of teaching should result in a feeling of pride
because it is a form of self-expression.

Here are some

values to the teachers:
1.

By getting to know the parent better they understand the home situation and background of the
child better and thus can do a more satisfactory
job of teaching.

In speaking of the benefits to

teachers, one author relates:
They achieve better results with children
because they know more about the boys and girls
they teach, understand what their homes are
like and what their parents are trying to do
for them. When families and teachers are
really in communication, they can reinforce
and supplement each other and enrich each other's
work (1:16-7).
2.

It is an interesting way to teach.

We all need

variety and change in our work and in our lives.
Each resource person brought in will be different,
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and with each set of new children will come a new
set of parents to be utilized and keep the teacher
from becoming bored.

3.

As teachers become better acquainted with people
in the community, they find it a happier place
to be and a more sociable one, too.
They gain personal satisfactions, recognition, appreciation, more status in their
communities, better salaries, more comfortable
living, more friendliness, more opportunities
to teach more effectively and to participate
more usefull~ and pleasantly in community
life (1:16-7).

4.

In order to make good use of resource persons the
teacher, himself, must be resourceful.

This, then,

is a challenging way to teach, and most teachers
enjoy challenge.
Values of such.§:. program to the child.

It means a

great deal to the child to have his parents share something
with his classmates, and it also should be very valuable
learning experience for every member of the class.

Some of

these values are:
1.

As has been pointed out previously, the child
gains much in improvement of attitudes, appreciations, and cultural background as a result of
frequent exposure to materials and first-hand
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experiences with different types of people.
2.

Much experience in language skills and written
skills is provided while participating in such
activities as writing thank you letters and
invitations to the participants in the program,
writing articles for the school newspaper, making
booklets and writing creative stories about these
visits, labeling articles for a hobby corner, and
writing invitations to visit the hobby corner.

3.

Opportunities for composing oral questions are
given during the visit.

4.

Occasion to practice social graces during the
visit contributes to the child's social education.

5.

The child takes great pride in having his parent
take part in the school program.

Truly wonderful

things happen to children when they feel and know
that school and home are working harmoniously.
They are given a feeling of security and satisfaction.
Precautions to be taken ]2x_
both in arranging such~ program.

~

principal 2.r, teacher£!:

Unless certain precautions

are taken by the teacher or principal or both in making arrangements and plans for these activities, no worthwhile learnings
will take place.

VI.hat was intended to be a program of enrich-
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ment and valuable experiences will actually become wasted
time.

Educators must constantly keep in mind the goals and

aims of the entire program and plan activities that are an
integral part of that program.
facture jobs for parents.

Teachers should not manu-

As Woodruff has said:

Any school embarking on a program of parent participation should regard it as a learning experience for
all. Whatever is attempted must enable parents to feel
that their contributions are worthwhile. If parents
are asked to participate, it must be in an activity in
which there is a genuine need for help (10:467-8).
In arranging for these visits, here are some of the things
to be considered:
1.

The school should have some guiding principles
such as methods of extending the invitation.

It

must decide whether the principal must be consulted before the invitation is extended and if
the invitation is to be extended by the teacher
or the pupils, by letter or by telephone.
2.

The teacher or principal should make sure that
the resource person is able to make himself
understood by the children.

She must make sure

that the participant doesn't talk above the heads
of the children.

3.

It would be wise to make sure that the resource
person is given ahead of time an outline of the

14
specific questions or contributions desired of
him.
4.

Before arrival of the guest, the children should
be given instructions on how to be courteous
hosts and listeners.

5.

Educators should consider the activities described
in this paper as only a small part of the total
social studies progr,)m.

It should not be overdone.

It seems best to confine your invitations to
parents or friends of the pupils or teacher.

This

gives your program a more personal touch, and
means more to the children.
Let us consider the search for community
resources an adventurous experience for each
teacher and his pupils that will make education
more exciting, more real (8:49).
6.

The teacher should keep constantly in mind the
goals of teaching social studies.

Lucy Mitchell

in her fine book mentions that:
Children's experience should cover a wide
range, but they are not to be chosen in a
haphazard way. A teacher should plan a
program which gradually leads her children
towards the understanding of a few basic
relationships in the world of natural
phenomena and in human work -- people's use
of the earth's forces (5:50-1).
7.

It is almost incredible to find how many parents
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are willing and able to contribute their time and
talents (especially when asked by their ovm
children), but some parents are unable to participate because of their working hours, limited
educational backgrounds, or smaller children at
home.

They should not be made to feel embarrassed

or inadequate as parents because of their inability
to participate.
Dangers and limitations of using resource persons in
the classroom.

While this can become a fascinating way to

learn and also to teach, it has dangers and limitations.
Some of these are:
1.

Not all teachers would be happy with this type of
program.

Many teachers prefer to keep the parents

at arm's length.

They feel that parents should

stay in the home and let the teachers teach
school.

Principals should not force teachers to

utilize this method of te:i.ching unless they feel
a real need for it and realize the value of it.
2.

Some teachers feel uncorr~ortable with strangers in
the room and are not able to create the relaxed
atmosphere necessary to carry on such activities.
To again quote Woodruff:
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In most schools there will be some teachers
ready to try some parent participation. Other
teachers may want to see how it works out in
other classrooms (10:21-6).

3.

This is not an easy way to teach.

In order to

carry out smoothly such a program and make it a
meaningful experience for everyone concerned,
the teacher must be skillful, experienced, and
conscientious.
4.

In their desire to create a good impression on
the children in the classroom, parents sometimes
bring little gifts or gadgets to pass out to every
child.

Some of the items are harmless in them-

selves, but each parent will attempt to outdo the
parent who has preceded him and things can get
out of control if allowed to continue.

The

teacher must see to it that what was intended to
be worthwhile learning experience does not acquire
a party or carnival atmosphere.

This situation

can be controlled at the time that initial arrangements with the parents are made by requesting no
presents.

5.

The teacher must ascertain, if possible, before
the parent comes to the classroom that his grammatical construction is reasonably acceptable for
oral presentation.
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6.

The school is not the place for the distribution
of free advertising materials.

This should be

discouraged.

7.

Since strangers don't know which children tend to
monopolize discussion periods, teachers need to
take the initiative and lead question and answer
periods.

Evaluating the program.

It is impossible to open a

child's brain and see what is implanted there.

The teacher

has good reason to hope that embarking on a program of parent
participation will indeed be a learning experience for everyone concerned.

It is fairly easy to see any gains that have

been made in the realm of social education.

Repeated

experience in using many kinds of resource persons should
help to fix the social skills and result in natural behavior
patterns for children.

Other learnings and sldlls are harder

to evaluate, but there are many indications of growth in
appreciation of the people in our own community and of our
own parents, ability to work independently and in group
discussions, ability to do creative writing and to use
complete sentences.
Mrs. Florence Chudnov, a third grade teacher at Public
School 92, Brooklyn, New York, wished to prove that being
housewives and mothers did not exhaust the possibilities of
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mothers' accomplishments.

She had different mothers come in

and demonstrate with a typewriting lesson, a comptometer
lesson, a shirt-making lesson, nursing lesson, shorthand and
hairgrooming lessons, etc.
The children wrote accounts of these visits.

The

child whose mother gave the lesson would report on how it
felt to have his mother as a teacher.

In evaluating the

lessons she wrote:
Here are uncensored excerpts from the pupil's
comments.
1.

I thought it was a smart idea because it taught
us how to do things.

2.

It was an exciting way to learn.

3.

I wish every mother could come to teach us
something.

4.

It taught us how to look better, feel better and
work better.

5.

The project was educational. It gave us more work
to do in school and out of school.

6.

We learned how to do some of the things we will
do when we are grown up.

7.

It could be a school in itself.

8.

Each mother taught in a different way.
learning more interesting for us.

9.

Each lesson was in a class by itself.

It made

10.

More teachers should invite mothers to teach.

11.

It is a little boring to learn everything from
one teacher.
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12.

Most children think their fathers are the most
intellectual part of the family. This project
shows this is untrue.

A mother commented -- "Anything that brings home and
school together is of necessity good. Besides, I
enjoyed doing it enormously. I also believe that Paul's
conduct improved because he was so proud I participated."
Paul's comment during the series was "Our teacher really
wants us to learn lots of things" (2:60-1).
It seems to the writer that a tape recording, made
of each visit as it takes place, could later be used for
evaluating purposes and for teacher reference.

These tapes

could possibly be played at faculty meetings for further
evaluation of the program.

The writer has not actually

tried using this procedure nor has she heard of anyone else
trying it.
While some of these procedures are untried, teachers
who are pioneering in this area have reaped rich rewards.
They may make mistakes at first, but teachers, like children,
learn by making mistakes; they become better teachers because
of such.

CHAPTER III
SUGGESTED PRESENTATIONS AND CULMINATING ACTIVITIES
The forty children involved in the activities described in this chapter were third graders enrolled at Mirror Lake
Elementary School in the Federal Way, Washington School
District during the school year of 1960-1961.

Performance

grouping is practiced in this district, and these were the
top third grade performers in the Mirror Lake building.

All

were of at least average ability and some were considerably
above average.

The teacher felt that these pupils needed

to be challenged to develop new interests and to be given
much practice in doing creative and independent work.

Her

goal was to develop a social studies program closely related
to the life needs and everyday interests of the children
and to give them an enriched background of motivational
experiences.
Because of our proximity to the Seattle-Tacoma airport
and because many of the parents were employed by Boeing
Aircraft Co. and at the airport, we brought in several
resource people engaged in the air industry.
Armchair trip.

The aunt of one of our students had

been a missionary in Ethiopia.

She brought many colored

slides and articles from that country to show us.

After her
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visit, we decided that it would be fun to take an armchair
trip to Ethiopia.

We wrote to this missionary aunt for

information on what type of clothing to take and what routes
to take, etc.

Finally, after getting a flight schedule from

the father of one of our students who is a ticket agent, we
decided to go by way of Pan-American Airlines, stopping at
New York and Cairo.

We had to allow for time differences,

and this involved quite a bit of arithmetic.

We had another

connnittee report on what we would do and see during the few
hours that we would have in New York City.
Finally, we called in the ticket agent father to
tell us how much it would cost us to get there.

Since there

were 40 children in class, that was the day that we learned
to multiply using two numbers in the multiplier when the
last number is zero.

We also did much map and globe study-

ing during this unit.
Pilot.

Sin~e we were planning a trip by air, we

called in one father, a pilot, who answered many of our
questions about flying.

He brought some of the instruments

he uses and explained their use to the class.

Another day,

a stewardess came and answered questions about her job.
told us about meals and sleeping on the plane.
Reddy Killowatt.

Another father showed us a fine

film from the library on Reddy Killowatt.

He told us how

She
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electricity can be our friend and also how dangerous it can
be.

He gave an excellent explanation of the water wheel and

electric generators.
Stepping stones.

One activity that we all loved was

making stepping stones out of concrete.

One of the fathers

was manager of a sand and gravel company.

He brought enough

sand, gravel and cement, waxed paper buckets, stirring
sticks and aluminum foil cake pans for everyone in the class
to make a concrete stepping stone.

The aluminum cake plate

was used as a mold for the stepping stone.
took his stepping stone home.

Each child proudly

This activity was preceded

by a fine talk on the history of concrete.

Our speaker

told of the Coliseum in Rome being made of concrete.

After

his visit, we had some reports on the Coliseum.
Making ceramics.

The father of one of our girls was

a blind man who made ceramics for a living.

He and his wife

came to school and showed us how to make molds.

They pour-

ed a mold for us and told us how to paint and glaze.

We

were invited to use their kiln.
Fancy birds.

One afternoon we walked to the home of

one of our boys to see the fancy canaries and parakeets in
his patio.

His father, who grows these fancy birds, showed

us a newly hatched canary.

We also saw the mothers feeding
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the babies.

Teacher and pupils alike were fascinated with

this experience.
School secretary.

We had a really good joke one day

when the school secretary and the teacher engaged in a race
on the blackboard.

A child dictated some sentences.

The

secretary wrote them in shorthand, and the teacher wrote
in longhand.
to keep up.

The teacher really scribbled in a vain attempt
This was the same teacher who demanded that the

children do their best writing on every paper that was handed
in.

The same thing happened when the secretary wrote on

the typewriter and the teacher again wrote in longhand on
the board.

Needless to say, these children understand the

work of a secretary very well as a result of this experience.
Spanish.

When we were studying Spanish, we called in

the Speech teacher, who had been a Spanish teacher in high
school.

She helped us a great deal with correct pronounci-

ations.
Arkansas.

We also used another of our third grade

teachers as a resource person.

From Arkansas, she told us

about that section of the country.
Culminating activities.
letters to visitors.
ly.

We always wrote thank you

Each child wrote his letter independent-

The teacher then corrected them and the children rewrote
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them on good paper, each child correcting his own mistakes.
Many of these talks instigated reports, creative
stories, written accounts for our school newspaper, making
booklets and doing creative art work.
A hobby corner was set up as hobbies and collections
were described and displayed.
As a result of asking these resource people into our
classroom, we had several offers to take some extremely
worthwhile field trips.

Because of our short school hours

and shortage of busses we were unable to participate in
what should have been especially valuable culminating
activities.
To illustrate, we were asked to come to the sand and
gravel company and watch the operations there.

We were

asked by the man who talked on electricity to go through an
electric power house and have him explain the equipment,
and we were asked to make a tour of the airport.

Turning

these opportunities down was perhaps the hardest part of the
entire program for the teacher.

CHAPTER IV
SUMMARY AND IMPLICATIONS
Summary.

When handled properly, the use of resource

people for motivational and enriching purposes as a part of
the social studies program can be a most gratifying experience for pupils, teacher, and resource person alike.

It is

an exciting way for the children to learn, an interesting
way to teach, and a satisfying way for a resource person,
especially a parent, to participate in the activities at
schools.
Teachers cannot motivate children unless they, themselves, are motivated.

Teaching the same materials and

using identical methods year after year does not inspire
the teacher, and she in turn cannot inspire the child,
develop new interests for them, and broaden their horizons.
Employing this method of teaching challenges the
teacher.

She keeps asking herself what hidden resources she

has failed to discover and utilize.

Selecting the proper

people to be participants is also challenging to the teacher.
If her program is to be truly broadening and educational,
she must learn to be selective and discriminating.

A good

teacher welcomes a challenging situation and takes pride in
her ability to nieet it.

She in turn sees the value of
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challenging her pupils, and provides them witb opportunities
to meet challenge.
The participating parent or resource person feels a
sense of fulfillment while engaging in these activities.
He, too, is challenged by the responsibility of doing a
good job and making the time alloted to him worthwhile and
conducive to real learning.

He is interested in what he is

presenting, and a certain amount of his interest is bound
to be transferred to the children.
This type of teaching is not easy.

It is not meant

to get the teacher out of the classroom and the resource
person into it.

It is meant as a program in which home,

school, and community work together to provide a rich background for the social studies program.

Children are

thrilled to have their teacher gaining information and
learning along with them.

If the teacher learns enthusi-

astically, the children will also.

The teacher should

participate both as a learner and as a leader.

She must

remember that she is there to teach as well as to learn, and
it is her business to guide the discussion periods and see
that presentations are kept at the age level of the children
involved.
This type of teaching has not been widely employed at
the present time, as far as the writer knows, but she hopes
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that it will be used more in the future, after there has
been proper time for evaluating the program.
Teachers encourage creativity in children they teach,
and yet they, themselves, sometirr~s fail to practice
creativity in their own work.

Teachers must be ever search-

ing for new avenues of learning.

The writer hopes that this

paper has demonstrated a method whereby teachers can practice
creativity and introduce a new avenue of learning.
Implications.

After a review of the literature and

considerable research work on this subject, the writer feels
justified in continuing with the use of resource persons
during the coming year and is looking forward to a year that
will be entirely different from last year.

She hopes others

will try this method of teaching and find it as challenging
and as inspirational as she has found it to be.
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